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How can we plan an educational process around a theme that will meet all of the principles of
intercultural education in the teaching of L1 or L2? In accordance with the findings from the fields like
ethnic studies, intercultural pragmatics, intercultural education, intercultural communication, nonviolent
communication, and transactional analysis we have developed a model of intercultural teaching for language
and literature in either L1 or L2,1 with the knowledge and methods of transactional analysis included
(TILKA). The model was made partly on the basis of two related projects Language as a Bridge to
Intercultural Communication & Understanding - LABICUM and Language as a Cultural Cohesion and
Human Capital at the University of Primorska (Čok et al., 2006), and was further developed through the
author's research in the field of sociolinguistics and intercultural pragmatics (Mikolič, 2004b, 2009, 2011,
2012; Mikolič & Marc Bratina, 2009) as well as through the author’s practice of Slovenian language
didactics at the University of Primorska and Slovenian literature didactics at the University of Trieste.

Tilka is the name of the main character of the eponymous novel by the Slovenian writer Simon Jenko
of 19th century, which tells the story of a marriage attempt by a clumsy and physically weak peasant boy
Tilka from a small Slovenian village. Because of his physical defects he can not participate in the army and
becomes the subject of ridicule and exclusion from society. When he is 25 his father wants him to get married
and sends him to the chosen bride with a marriage proposal. Despite his fear, he sets off. When he approaches
her house the bride and her parents make fun of him and, ashamed, Tilka flees and returns home.
Nevertheless, he later reminiscences on the event with humor: "Once I almost got married ..." The short story
is a great psychological sketch of a little man, who, on one hand, warns against society’s inadequate attitude
towards the different and, on the other hand, emphasizes the importance of the social skills development for
interpersonal contacts and overcoming conflict situations. All of this is also offered by our model TILKA –
Teaching Interculturality through Language and Literature for Conflicts Avoidance.

Within the Tilka model, teaching language and literature is based on life situations and authentic
materials. On the basis of fiction and non-fiction texts, we develop students’ language, in terms of both
communicative and reading competence, as well as using them as a starting point for discussions on various
topical issues on contemporary society. In this way, we can compare the differences and similarities of
different cultures and societies on very complex and problematic social areas such as the role of gender,
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The model includes methods which are useful for teaching either L1 or L2. Some of the methods are more suitable for instance for
teaching L2 but with certain modifications they can be useful in teaching L1 and vice versa. There is a special note to emphasize
where the described methods are particularly suitable for one or another type of teaching.

family, upbringing, education, marginalized social groups, etc. Starting from the topics related to an
individual's immediate environment, we traverse to socially relevant issues at the national and supranational
level.

In this way, the students develop critical cultural awareness or awareness of the first and other cultures
on the cognitive, emotional and active level, which will be developed simultaneously with the
communicative and reading competence, thus the students will be achieving intercultural communicative
competence. Language, therefore, is taught through talking about culture, including literature, in both the
original and the target culture. In other words, language is taught simultaneously with culture, regardless of
whether it is the first or the second/foreign language. From the perspective of teaching literature (along with
learning about the literature) we know the first and other cultures and learn the language. Methods may be
exchanged; we can remain only on the level of separate treatment of literature, culture and language (the
first level of intercultural communicative competence), the methods which establish simultaneous
comparisons of cultures and languages can be used (second level) or, in the language of art or non-artistic
texts, we recognize the expressions of culture (third, the deepest level). Thus, learning language through
literature allow students to identify and acquire communication patterns, which, according to the theory of
transactional analysis, are essential for effective communication. Through this they can evaluate their own
role in the interaction (the Persecutor, the Victim or the Rescuer) and are able to stand out from harmful
relations in the power triangle or at least to avoid entering into it. Each learning unit contains four steps: the
approach to the topic, a linguistic and a stylistic part, becoming absorbed in the topic and applying the topic.

1 Step One: Approaching the Topic

In the first step, i.e., Approaching the topic, we present the material that functions as the starting point
for teaching a certain communication unit. Socially relevant topics are chosen, which are close to the
students’ age and experience. Thus, the students, already in this first step, establish a personal relationship
with the topic. Material includes a selection of images (i.e., a map, a housing plan etc.) or a text that can be
fiction or non-fiction (professional, scientific, journalistic, etc.), in any case, it is an authentic or partially
adapted original text or other material.

Thus, the first task of the teacher is also to select the appropriate text and define the learning objectives,
on which such teaching methods depend. The most suitable are those texts or their excerpts that deal with
intercultural themes, be it verse, prose or dramatic, works of minority or intercultural literature or travel logs
or journalistic and professional articles on various aspects of a society and its culture in an international or
interethnic context. Numerous works of youth literature deal with intercultural content. In short, all the texts
that have the potential to address the young reader with a topic that is close to their experiential world, are
appropriate for teaching.

The first task of the students is to read the text with understanding. The ability of a focused and in-depth
reading is particularly important during an age of a multitude of more or less reliable online information,
with which we are only superficially acquainted. According to Birkerts (2006), the postmodern school will
raise a generation of highly skilled “free range students” capable of simultaneously grazing the net and
reading deeply. To achieve this goal, teachers must make a commitment to dramatically expand questioning,
research, information literacy and student-centered classrooms. Students will need many different skills to
negotiate this new information in their search for the truth as the search for truth requires deep reading and
deep thinking.

It is important for students to get as close to the text as possible. Approaching the text means studying
it carefully, focusing on the details, hidden meanings, and linguistic peculiarities. The approach based on
written work adapted to text analysis, is used by many teachers and a dialogue and oral discussion is created
as a tool for text interpretation. During the discussion, the teacher uses questions to start the exchange of
dialogue between the students and allows them to express their opinions, exchange ideas, and take a stand
about a thesis.

A teacher moderates the dialogue in such a way that no interpretations and views are forced. As Abraham
and Kepser note (as cited in Bertocchi, 2011/2012) there are different methodological approaches that guide
the student in reading and then in the interpretation of the text. Traditionally, the first step is to understand
the information that you need to know in order to continue with the interpretation. There are three steps in
such cases: repeat the main facts, tell the story, and summarize the text. In general, the contents are
reformulated to ensure the understanding of the literary action and the author’s attitude to text formation.

The information about the authors, the socio-historical context and the literary movements are not
relevant and must be provided after the reading, to avoid an overloading of materials, which would inhibit
the freedom of the students’ interpretation. Upon the completion of the interpretation of the text, the students
can place the literary work in a wider social and literary context, particularly directing students towards a
modernization of the textual content so that they recognize the certain cultural context of the topic and
establish a personal relationship with it. At this point, it is important to help raise students’ awareness of
their own experiential world and certain features of the primary culture.

In conforming to the critical literacy approach of Alma Flor Ada (as cited in Baker, 2006), this part of
the learning unit represents the first two phases of the creative reading act which consists of four phases: the
descriptive phase, the personal interpretive phase, the critical analysis phase, and the creative action phase.
In the descriptive phase the teacher ask questions such as “What happened in a story? Who did what and
why?” (p. 326) while in the personal interpretive phase children are asked if they have ever seen or
experienced something like what they read. The teacher asks about their feelings and about the similar
experiences that their families and communities might have.

Therefore, the process of raising awareness and familiarizing with one’s own primary culture may be in
the next step complemented by learning the characteristics of the culture’s language and, consequently, the
development of the communicative competence.

2 Step Two: Linguistic and Stylistic Part

In the second step, Linguistic-stylistic part, style analysis is linked to linguistic analysis, both of which
require typical concrete communication situations. The selected topic can therefore be used to introduce a
grammatical issue. Grammatical structures are used in natural communication situations (e.g., the imperative
is displayed in the requirements and requests that students often hear). In addition to the synthesis of
grammatical paradigms and grammatical rules, this chapter also includes exercises for revision and language
drills.

Observing all levels of language, from phonological to semantic and textual may also be associated with
the stylistic analysis of literary texts or with elements of literary theory. Through the analysis of different
linguistic elements in a literary work, the richness of the linguistic possibilities is presented as literary
creators are almost unlimited in their linguistic creations and thus extend the boundaries of a language (this
is especially true for poetry). Slovenian poet and literary comparatist Boris A. Novak (2011) says that poetic
diction is like “language squared: the natural language is used as material by specific semantic, rhythmical
and euphonic operations to achieve such a communicative value that can never be reached by natural
language” (p. 45). Poetic diction can therefore appear as a specific language register, which must be in the
center of our attention if we want to get to know the possibilities of our language well and thereby develop
our own communicative competence.

Thus the literary texts are suitable for the analysis of linguistic diversity (dialects, jargon, neologisms,
etc.), through which the author’s creative force is recognized as well as the possibilities of genres within a
language. Literary texts, especially those that belong to the circle of intercultural literature, can be seen in
the light and presence of multilingual quotations, which may emphasize the author’s openness to the world,
the creation of multiple identities as well as the search for and acceptance of diversity.

If a literary work is viewed from the perspective of language resources on a semantic plane, keywords
of a certain opus can be analyzed and thereby the work’s relationship to the world is further defined. At the
same time, teacher can open the question of recognizing the keywords of a certain culture and their meaning,
as it is evident from dictionaries, corpora, lexical databases, lexicons, encyclopedias, etc. The analyzed
cultural keywords can be later returned to the last part of the learning unit, where we try to connect the
meaning of these words with the role that these words have in a specific culture or its intercultural placement.

Additionally, linguistic analysis and the resulting knowledge students obtain from the analysis of
translations or through searching for parallels of certain linguistic phenomena in different languages are very
welcome. Simultaneous reading of the authors from the same literary period, but from different national
literatures creates the possibility of determining the specifics of an individual author, and identifying the
common spirit of a certain cultural period. Comparing poetic forms and tropes in the literary works by
authors from different national literatures, reveals differences in the poetics of artists from the same period,
as well as their mutual interactions. Reading, analyzing and interpreting literary works in the original and in
translations allow for an independent assessment of the quality of both the original and the translation.
Esselborn points out the importance of literary translation, which allows you to discover versions of multiple
dimensions of meaning of the text and of poetic language through a comparison with other language
(Esselborn, 2003). Students can test themselves in translating from both the target language or into the target
language when learning L2 as well as in other foreign languages when learning L1. Thereby, they raise their
own awareness of both the first and second/foreign languages and their value. Students can find out how
words in any language have slightly different meanings, sounds and functions. They can also recognize how
the second language brings a different culture into the literature and every translation is actually a
multicultural work. In general, an analysis of parallel linguistic units in different languages can, in
accordance with the theory of intercultural pragmatics, help to develop the deepest level of intercultural
communicative competence, as we observe how a certain culture affects the development and use of
linguistic units.

Students can also be motivated in terms of an individual literary creation that occurs either as a
translation of a certain literary work or as a creation based on a model. In both processes, the students can
feel the power of language and the pleasure offered by their creation in a language or with a language.

Such a liberating feeling may also ignite a wish to understand the expressive possibilities of a language,
based on which communicative patterns can be developed, which may indicate the possibility to exit the
drama triangle relationship. Such power relations are the causes and consequences of interpersonal conflicts,
in accordance with transactional analysis. Thus, it is understanding the roles of Parents and Children who
may be incidentally caught in the games of Persecutor, Victims and Rescuers, and understanding the
communicative patterns specific to these roles (see section 4.4). Teachers include communicative patterns
typical of Adults into the context of language teaching, the latter being formed on the basis of argumentative
reflection on a given situation and offer the messenger and addressee the “I'm OK; You are OK” position.
This can be either in the teaching of L1 or L2 and on the syntactic plane with special attention placed on the
analysis of the syntactic structure for expressing opinions (I think ... My opinion is that ... I agree, but ... I
partially agree, because ...). Also, demands in the imperative form can be converted to requests or incentives
that encourage an intrinsic motivation in the recipient to realize an activity (Do this homework already! can
be converted to It would be best if you got down homework, because otherwise you will run out of time.). On
the semantic level, different modifiers of intensity have a different communicative effect, from the

intensifiers such as very, extremely, most, all, always, never, every, none, etc. to mitigators such as
sometimes, slightly, a bit, rather, quiet, pretty, etc. On the textual and discourse level, the discourse markers
are very advisable to use in communication in situations requiring a rational and calm debate (so, then, thus,
therefore, on this basis, we can conclude that, etc.) and so on. How to recognize such situations is discussed
in the third step: becoming absorbed in the topic.

3 Step Three: Becoming Absorbed in the Topic

In the third step, which we call Becoming absorbed in the topic, comparative and cross-cultural aspects
are included. In addition to learning about civilization, i.e., providing information on the individual elements
of a source or target culture, the focus is primarily on comparisons of cultures, identifying their differences
and similarities, which is the main method and objective of intercultural education. In the first part, we began
working from the students’ experiential field and, in this section, we will also include comparisons related
to culture in the broadest sense of the word. Therefore, the discussion is expanded in terms of interethnic
differences, intergenerational differences, changes in culture through time, gender differences, etc. Thereby,
a critical cultural awareness is being developed.
In conforming with the critical literacy approach, we find ourselves in the critical analysis phase in
which the students are asked: “Is the original text valid? What kind of experience or person is promoted by
the story? Are there other ways in which the story could have been constructed? How and why would people
of different cultures, social classes and gender have acted differently in the story?” (Ada, as cited in Baker,
2006, p. 326). Students are invited also to expand on the experiences of the story, taking into consideration
the social implications.
Also, in this step, a group discussion can be combined with written assignments either in pairs or
individually. According to Bertocchi (2011/2012), a rewriting can be recognized as a further opportunity for
working with the literary text, which can be added to other choices of methods to complete the interpretive
trail. The process of rewriting requires that the student engages actively in the creation of a text as a result
of his/her personal reflection on the previously read text. The text is produced by learners on the basis of
ideas and literary material provided in class and created by rewriting or modifying some parts, changing the
narrative perspective or filling their imagination with interpretative spaces left empty by the author.

To this end, we can adopt the principle of simulated learning, which allows us to relativize the cultural
perspective and assume a new one. The primary intention of this methodological choice consists of
anticipating certain problematic situations in the meeting of different cultures. It is an operating mode that
meets three key learning principles: learning based on anticipation, on experience and socialization.
According to Abraham and Kepser (as cited in Bertocchi, 2011/2012), the simulated activities in literature
class can be: the staging of the text, acting as an alternative to reading aloud, or the creation of a still image
that reproduces a key moment in an excerpt.

In learning L1, a debate on different perspectives can be triggered, perspectives from which pupils from
different linguistic and cultural backgrounds can accept a text in L1. Students can use simulations and role
play trying to get into the role of various minorities and immigrant cultures that their classmates belong to,
and interpret the text from their point of view.
For L2 teaching, Hanauer’s method of reading literary texts, known as Focus-on-Cultural
Understanding, is appropriate: firstly, learners are presented with a text in a target language and asked for
its interpretation in light of their native culture; secondly, they are exposed to the interpretations of the text
by cultural experts, i.e., native speakers of the target language and culture; finally, the teacher moderates the
discussion which aims at comparing different interpretations and at realizing cultural dependent differences
in one’s perception of reality. The discussion should lead to a conclusive text interpretation while also
addressing the question of the impact of cultural factors on a certain text interpretation (Hanauer, 2001).

The method of role playing or observing a reality from different perspectives can, in classroom settings,
be used when we want to expand the subject matter on the problem of violence and undemocratic relations.
In this case, the teacher can decide to use either the source text or additional material or even a simple
simulation of roles to raise awareness of the negative dynamics resulting from the drama triangle or the
power triangle (the typical structure of transactional analysis) and also show the students the possibility of
escape. According to the Croatian professor Sanja Španja (2011, n.d.), who included this approach in peace
education and projects concerned with overcoming conflicts as a result of the war in the Western Balkans in
the 1990s, students can have, in this way, possibilities to exercise power game dynamics focusing on some
of the behaviors shown relating to Persecutor, Victim and Rescuer roles. There is an aspect of each role that
students are familiar with, either in themselves or in others. Through interaction in small group work and
role play, participants can shift from one role to another, or play aspects of all three roles. In this way,
students will have the opportunity to change their attitude, learn to read their past in a different manner, and
develop a creative attitude towards life. With a change in attitude, the power triangle becomes the
discovering triangle.

What objectives should therefore be achieved with students so that they will be able to leave/stand out
from the power triangle? They need to recognize the power relations in the triangle and realistically evaluate
each of the roles. The voices and gestures of each of the roles need to be evaluated in order to realize when
someone wants to lure us into the powe triangle of power. With such awareness, we can decide what we
really want. The ultimate goal is to be honest with ourselves and others as well as with our feelings and the
feelings of others. We have a responsibility to express our true feelings and listen to the true feelings of
others. Students must be ready for such consistency and authenticity in the relation to themselves. For this
purpose, a teacher in intercultural language and literature teaching can organize the recognition of different
roles and role play. In the second step, i.e., linguistic-stylistic part, students have already become familiar

with some units of language typical for playing these roles. What follows is a description of a few options
of role play in concrete communicative situations:

- The teacher formulates various problematic situations. The pupils (in groups) seek two solutions: a conflict
situation (a power triangle) and active, responsible behavior, e.g., some immigrant children listen to their
music in the street and a group of children who do not like this music pass by. What do they (both groups)
think? How do they act? How do they communicate?

- The teacher asks some key questions relating to real-life situations that occur in the classroom and trigger
students’ considerations in terms of exiting such power games.

a) Considerations of a non-migrant pupil in the role of a Persecutor:
What did I do? How was I talking about a classmate? Did I call him/her names? Is he/she really like that?
Does he/she only seem like that because of his/her name, which is typical for immigrants? Does he/she get
on my nerves because all immigrants get on my nerves? Why do they get on my nerves? Why are they like
this? Why is he/she like this?
CONCLUSION:
What if he/she is similar to me except that he/she doesn’t know all of our jokes and I, therefore, find him/her
too different? He/she will learn them eventually and tell us his/her own and we will enjoy each other’s
company even more. It really does not make sense that he/she gets on my nerves.

b) Considerations of a migrant pupil in the role of a Victim:
What am I doing? Why do I always let them insult me? Should I get revenge and hit a classmate? Am I really
like this? Why don’t I tell them that I do not like being addressed as migrant?
CONCLUSION:
Next time I will tell them immediately that I do not like being insulted just because my parents are from
somewhere else. I'll tell them that I want to play, not to fight with them. However, if they continue, I will
find other friends.

c) Considerations of a migrant pupil in the role of a Persecutor:
What did I do? How did I treat my classmate? Did he/she do something that I had to get revenge for? Did I
really have to get revenge? Was it just my mischief? Am I perhaps angry at something? Am I angry because
they make fun of my name and because I don’t speak their language well? And because I do not know all of
their games?
CONCLUSION:
They can make fun of me, they will stop when they see that I am improving in the official/teaching/majority
language and that I can also play their games. It makes no sense to fight, I would rather learn their games.

d) Considerations of a non-migrant pupil in the role of a Victim:
What am I doing? Do I always allow my schoolmate to hit me? To take my school supplies? Why don’t I
tell him/her that I really do not like it? Am I afraid of him/her because he/she is so different from others? Do
I feel sorry for him/her because he/she failed a year?
CONCLUSION:
Even if he/she is different, he/she has no right to hit me or to take my school supplies. Next time I will tell
him/her immediately that I do not like it, that I do not want to do anything bad to him/her and that he/she
should also leave me alone. If he/she does not give up, I will back off and tell the teacher.

e) Considerations of a non-migrant pupil in the role of a Rescuer:
What am I doing? Do I want to help my classmate with homework every day? It is right to give him/her my
homework so that he/she copies it? Do I want to help him/her because I feel sorry for him? Do I feel sorry
for him/her because he/she recently moved and does not know our school well? Or do I feel sorry for him/her
because I think he/she is less capable than I am? Do I think that he/she cannot do his/her homework without
my help?
CONCLUSION:
What if I advise him/her to do his/her homework alone and we check it together later on? He/she is also
capable of doing his/her homework, but it is currently difficult for him/her as he/she does not understand our
official/teaching/majority language well.

f)

Considerations of a migrant pupil in the role of a Victim:

Do I always ask a classmate to copy homework from him? Or do I ask him/her to help me do my homework?
Don’t I know how to do my homework? Perhaps at least the easier parts? Have I told the teacher that certain
types of exercises are difficult for me?
CONCLUSION:
Next time I will try to do my homework alone and I will ask my classmate if we can check it together. I will
ask him/her for help with more difficult tasks. I will tell the teacher which tasks are difficult for me.

4 Step Four: Applying the Topic

The fourth part, i.e., Applying the topic, comprises the tasks that present the potential for the synthesis
of new skills and knowledge, as well as motivation for further research. All three components of
interethnic/intercultural awareness must be used: cognitive, emotional and active/dynamic. In addition, such
awareness is also shown in the relevant communication skills and language use. At the same time the student
has the opportunity to self-assess his/her knowledge or his/her intercultural communicative competence.

As this step is the most demanding one, the methodological choices that are the best in such work are
those related to the written texts. On the other hand, we must consider all the learning opportunities offered
by new technologies and form the learning methods in accordance with the characteristics of young people.
This is extremely important at this stage where the teacher wants to direct young people to adopt certain
values and act on their basis.

The critical literacy approach defines the last step of multicultural teaching as a creative action phase.
Here students are challenged as to how their learning can be used to improve their lives or resolve issues and
problems they face. The critical approach is transformed into constructive action. For example, students may
decide to write letters to political figures or create a poster to try to persuade friends and neighbors or
compile a class newsletter for other students in their school or other schools in order to sensitize people to
certain issues, to inform them, which then leads to their empowerment and a raised consciousness among
language and ethnic minorities (Ada, as cited in Baker, 2006).

At this point in particular, the intercultural teaching of language and literature is associated with civil
education. In relation to civil education, some experts (Galston & Oldenquist, as cited in Kymlicka, 1999)
are confident that the students have to be "lured" from the emotional perspective, i.e., teacher has to convince
them to create a positive emotional relationship to their own ethnic identity and ethnic community through
contents which do not explicitly show the negative aspects of certain ethnic communities or nations. On the
other hand according to Kymlicka (1999), critical thinking in young people can be developed as they also
establish a more mature attitude towards their own ethnic community, i.e., also toward its negative aspects.
Following this realization, we can undoubtedly opt for the critical thinking instead of focusing on the creation
of an emotional relationship in the intercultural teaching of language and literature. The young should also
be attracted emotionally, but we need to approach them primarily with a purely "worldly" content. Also,
certain characteristics of ethnic, national, linguistic, etc. community is not to be embellished and we should
not only display its "heroic" moments, but also use its darker sides and take advantage of a reflection from
which young people can develop a vision of the future.

Above all, young people should be confronted by both the positive and negative traits of their own and
other cultures in a very clear and argumentative way. Hence, the research approach is very effective in this
part of the learning unit as young people focus on the exploration and study of different sources, databases,
etc. These help young people to establish stronger arguments for their positions. In this context, what is
particularly important are the collections of cultural keywords based on which students can critically evaluate
a certain element of culture, even in the form of an dictionary or encyclopedia entry.
In Mikolič (2004a), an instructive example was discovered, originating from an area of Slovenia;
namely, that a certain idealized, insufficiently founded cultural element image in the interpretation of youth

turns into its opposite and that is the acceptance of the Slovenian poet France Prešeren. In elementary and in
secondary school (as well as in Slovenian general public) he is presented as the greatest Slovenian poet,
though this label is often insufficiently or poorly argumented, triggering the opposite response among pupils
(in terms of: "He was just a drunk!"). Conversely, an in-depth intercultural analysis of his poetry (of course,
appropriate for the educational level of the pupils), can offer a comprehensive presentation of his personality
and by allowing for counter arguments, we can achieve the possibility that the pupils themselves come to
the conclusion that the poetry of this Slovenian poet is from many aspects at the pinnacle of the European
Romanticism and so the Slovenian great respect for this poet is completely justified.
Moreover, the example of France Prešeren is also symptomatic from the perspective of the relationship
between the two principles, which should be followed in L1 teaching: a positive influence in the formation
of an individual's national awareness and simultaneously a positive attitude towards other cultures in the
narrow or wider environment. It is the development of national awareness in a multicultural society that is
seen as an open question in political and pedagogical theory (Kymlicka, 1999). In this regard the Slovenian
sociolinguist Marko Stabej cites the example of a Slovenian language teacher at a primary schools in one of
the Slovenian towns with the large number of migrants. The teacher had problems in the classroom when
she referred to Prešeren as “our greatest poet”. Students with non-Slovenian cultural identity could not agree
with the automated semantic interpretation of the pronoun “our” as “Slovenian” (Stabej, 2003). Taking into
account the different, not just the majority, i.e., in this case, the Slovenian national identity of pupils requires
a certain interethnic awareness and sensibility from both pupils and teachers.

5 An Example of a Learning Unit in Applying the TILKA Model
5. 1 A Short Presentation of the “Modern Upbringing” Learning Unit
A learning unit “Modern Upbringing” constructed in accordance with the Tilka model (Teaching
Interculturality through Language and Literature for Conflicts Avoidance) is presented in this chapter. It can
serve as a prototype for similar learning units according to this model. The Tilka model includes both work
on literary and non-literary texts where the students simultaneously develop communicative and reading
ability. Their intercultural competence is developed at all levels and through the use of all three approaches,
i.e., learning about civilization, intercultural education and intercultural pragmatics. The students strengthen
their intercultural communicative competence especially through awareness of relations of power and
learning about the linguistic-communicative patterns that allow them to go beyond the conflict situations
and remain in a position outside of the power triangle. In accordance with transactional analysis, these are
the relations of power that are the causes and the consequences of interpersonal conflicts. In all parts of the
learning unit, the emphasis is to focus on the activities of students, exchanging individual work with work
in pairs and group work.

In the example for the first step, i.e., the approach to the topic, we have chosen a poem titled Modern
Upbringing by Sonja Wakounig, a poet writing for young adults who is also a representative of intercultural
literature as she is a member of the Slovenian minority in Austria. The text offers both an aesthetic experience
as it belongs to the corpus of Slovenian youth literature and also the possibility of addressing a relevant
social topic, which is close to the experiential world of the pupils, i.e., methods and goals of family
upbringing today. Pupils first read the text, understand it and recap the events in the poem. Then they get
closer to an in-depth understanding of two fundamental approaches in today's upbringing, i.e., the permissive
and the authoritative approach. In this way, they can engage in a more profound interpretation of the poem,
as well as identify a certain cultural context of the topic and establish a personal relationship towards it. The
awareness of their own experiential world and the primary culture can be complemented in the next step by
learning about the characteristics of the language in that culture and, consequently, the development of the
communicative competence.

The second, the linguistic-stylistic step brings up the analysis of poetic style that resembles the rhythm
of nursery rhymes as we discuss the meaning and form of commands both relating to the style of poem
(rhythm, rhyme, and chorus) and the message. The students learn about certain forms and the use of the
imperative mood in natural situations, i.e., what kind of orders are given to children by their parents. In
addition to the table including imperative verb forms, with an emphasis on some orthographic and
morphological critical areas. This part also contains exercises for revision. Students in this part of the
learning units also acquire the linguistic and communicative patterns that will help them remain in a position
outside the power triangle or go beyond conflict situations, namely, they deal with the conversion of
commands in imperatives to the form of a request or an incentive, which stimulate intrinsic motivation to
achieve an action within the addressee. The formation of similar linguistic-communicative patterns in other
languages allow students to compare the formation and transformation options of different languages
regarding the speech acts of commands or incentives. Besides, we get to know the context of the use of these
examples, which may differ in various languages (in some cultures a family upbringing places greater
emphasis on incentives and in others they use more commands). The cultural dimension of a language can
be observed even with the Slovenian word priden (obedient, good, diligent) where, searching for parallels
in other languages with the help of various dictionaries and corpora, the students analyze the meaning and
the use of this specific Slovenian word, or rather, potential cultural keyword.

What is more, cultural background is included in the third step, i.e., in becoming absorbed in the
topic, where the discussion includes comparative, cross-cultural aspects. Besides the information on the
Slovenian minority in Austrian Carinthia and their local literary creation, the emphasis is on the integration
of different cultures and their comparison in relation to the topic discussed. While we started off in the first
part by addressing the topic from the perspective of the pupil's experiential field in relation to one's
upbringing in his/her own family and cultural environment, this chapter extends the critical discussion to

interethnic differences in perception of upbringing, differences in educational methods through time and in
different religions, gender differences in the educational process and the problem of violence as one of the
results of inadequate education. An additional text, comics or the method of role playing can be included,
even observing violence issues from different perspectives. Students consider the solutions on how the main
character may withdraw from the power triangle and then may write his/her own story as a continuation.
Also, they could draw a table presenting the cultural approaches to the upbringing.

The fourth step, which includes application of the topic, lists exercises that require research in the
field of the topic discussed. Students investigate the importance of individual values of young people today;
they determine these based on their own attitudes, and then through a comparison with their classmates'
attitudes, they begin to think about the research done on Slovenian youth and international research in this
field. In addition to training in browsing for different on- and offline resources, they also learn about
independent critical reflection and written expression, either in writing an encyclopedia entry about
obedience (Slovenian pridnost) as a keyword of Slovenian culture or in writing an essay about their own
vision of modern upbringing based on the values that are important to them. In this way, they undergo a
major synthesis of the acquired and consumed knowledge, and, at the same time, they show the ability to
apply this newly acquired knowledge, which is reflected in the ability for argumentative expression of their
views, taking into account various intercultural aspects in a particular social field of family upbringing and
values of young people.

5. 2 “The Modern Upbringing” Learning Unit

I.

Approach to the Topic

1. Read the poem titled “Modern Upbringing” (Slovenian “Moderna vzgoja”) from Sonja
Wakounig’s collection “My Good Children” / Slovenian “Moji pridni otroci” (Klagenfurt/Celovec:
Drava Publishing House, 1992, pp. 8-9).

Sonja Wakounig:
Sodobna vzgoja
Ko odraščala sem jaz,
bila je vzgoja resen špas;
ves dan so učili me veselo,
kar približno je zvenelo:
Pusti moj
šivalni stroj
in vsaj malo
mirno stoj,
roke brž
si umij
in nikar tako ne vpij.
Joj, ne jej
tako grdo,
žlico v desno
daj roko,
ne cmokaj,
ne packaj
in po knjigah ne čečkaj.
Ven na dež
se ne sme
in očisti si zobe,
mir mi daj,
ne divjaj,
v svoji sobi se igraj.
Daj nazaj
moj papir
in, za vraga,
daj že mir!
Zato pa danes moja hči
bolj svobodno naj živi!
Vendar – čisto malo reda
Naj navadi se seveda
in iz tega pač sledi
tisto, no, ki se glasi:
Pusti moj
šivalni stroj
in vsaj malo
mirno stoj,
roke brž
si umij
in nikar tako ne vpij…
KAKO GRE NAPREJ,
PA ZGORAJ POGLEJ!

Working translation in English
by Darija Steklasa

Sonja Wakounig
Modern Upbringing
When I was growing up,
upbringing was a serious thing;
all day they taught me merrily,
what sounded like the following:
Leave my
sewing machine alone
and stand still
at least for a little while,
wash your hands
at once
and do not shout like that.
Oh, do not eat
so clumsily,
put the spoon
in your right hand,
do not munch,
do not smudge
and do not scribble in the books.
Out to the rain
you cannot go
and go and clean your teeth,
be quiet,
do not run wild,
in your room you better play.
Give me back
my paper
and, heck,
give me a break!
For this reason today my daughter
shall have more freedom to live!
However, at least a bit of order
should she learn, of course,
and, well, words come out
that read as follows:
Leave my
sewing machine alone
and stand still
at least for a little while,
wash your hands
at once
and do not shout like that …
FOR HOW IT CONTINUES,
SEE ABOVE!

2. Group discussion:
a) What is the poem talking about?
b) Who is the narrator and who is the poem dedicated to: adults or young readers?
c) Find out which style of upbringing is authoritative and which is permissive?
- parents never order children to do things and allow them to do whatever they like (for example: he/she can
shout, does not have to wash his/her hands, does not brush his/her teeth)
- parents always order children to do things and forbid them to do things (for example: do not shout, wash
your hands, brush your teeth)

3. Discuss in pairs: What kind of education do you think is better? Why? What are the
consequences of authoritative and permissive upbringing? In the table below, enter the arguments for
and against authoritative and permissive upbringing!

AUTHORITATIVE UPBRINGING
ARGUMENTS FOR

ARGUMENTS AGAINST

PERMISSIVE UPBRINGING
ARGUMENTS FOR

ARGUMENTS AGAINST

4. Group discussion: Compare your answers with the answers of other pairs. Our final result will
be a common table of arguments for and against authoritative and permissive upbringing!

II. Linguistic and Stylistic Part

1. Group discussion:
a) What is the internal and external structure of the poem?
b) Is the language formal or more informal?
c) What is the point in listing the commands in terms of the general message of the poem?
d) Why is the poem similar to a child's nursery rhyme?

2. Individual work:
a) Fill in the parents’ commands and prohibitions in the poem Modern Upbringing!

1. ___________ my sewing machine!
_____________ still!
________________ your hands!
Do not _________ so clumsily, ____________ the spoon in your right hand!
Do not __________ in books!
Heck, ____________ me a break!

2. My daughter ____ ________ more freedom.
My daughter _____ ___________ a bit of order.

a)

See the table of imperative verb forms.

IMPERATIVE VERB FORMS

WORK (Slovenian DELATI)
I

/

You

WORK (DELAJ)

He/She

LET HIM/HER WORK (NAJ DELA)

The two of us

LET’S WORK (DELAJVA)

The two of you

WORK (DELAJTA)

The two of them

LET THEM WORK (NAJ DELATA)

We

LET US WORK (DELAJMO)

You

WORK (DELAJTE)

They

LET THEM WORK (NAJ DELAJO)

BE (BITI)
I

/

You

BE (BODI)

he/she

LET HIM/HER BE (NAJ BO)

The two of us

LET’S BE (BODIVA)

The two of you

BE (BODITA)

The two of them

LET THEM BE (NAJ BOSTA)

We

LET US BE (BODIMO)

You

BE (BODITE)

They

LET THEM BE (NAJ BOJO/NAJ BODO)

RUN/SHEAR (TEČI/STRIČI)
I

/

You

RUN/SHEAR (TECI/STRIZI)

he/she

LET HIM/HER RUN/SHEAR
(NAJ TEČE/NAJ STRIŽE)

The two of us

LET’S RUN/SHEAR (TECIVA/STRIZIVA)

The two of you

RUN/SHEAR (TECITA/STRIZITA)

The two of them

LET THEM RUN/SHEAR
(NAJ TEČETA/NAJ STRIŽETA)

We

LET US RUN/SHEAR
(TECIMO/STRIZIMO)

You

RUN/SHEAR (TECITE/STRIZITE)

They

LET THEM RUN/SHEAR
(NAJ TEČEJO/NAJ STRIŽEJO)

c) What commands and prohibitions do today’s parents give to their children?

COMMANDS

PROHIBITIONS

d) How would you transform the following commands and prohibitions, so that you change them
into advice, suggestions, or encouragements? Provide arguments for the advice, proposals, and
incentives. What grammatical mood did you use?

Study!
________________________________________________________________________
________________________________________________________________________
Do not speak like that!
________________________________________________________________________
________________________________________________________________________
Do not be so lazy!
________________________________________________________________________
________________________________________________________________________
Wash the dishes!
________________________________________________________________________
________________________________________________________________________
Clean your room!
__________________________________________________________________________________
______________________________________________________________
Be diligent!
__________ _____________________________________________________________
________________________________________________________________________

e) Translate the above commands and prohibitions as well as the advice, suggestions and incentives
into different languages that you know. Do all languages use the same linguistic units, e.g., the same
grammatical mood to express these speech acts? Are the commands and prohibitions, on one hand,
and advice, suggestions and encouragement, on the other hand, used in the same circumstances in all
languages?

3. Work in pairs:

a) The title of the collection of poems where Modern Upbringing was published is My Good
Children (Slovenian Moji pridni otroci). What does the phrase “biti priden” (to be good, obedient,
diligent) mean?
b) Does the adjective “priden” only have a positive meaning?
c) How is “priden” translated into other languages and do all of these words have the same
meaning?
4. Individual work: Analyze the meanings of the word “priden” in online language resources (text
corpora, e-dictionaries) and in dictionaries.
5. Group discussion: Compare your answers from exercises 2, 3 and 4 with your classmates’!

III. Becoming Absorbed in the Topic

1. Group discussion on the following topics:
a) The poet Sonja Wakounig is a member of the Slovenian minority in Austria. What do you know
about Austria's Carinthia (where the Slovenian minority lives)?
b) Judging from the message of the poem, would you say that upbringing among the Slovenians
in Austrian Carinthia is somehow different from education in Slovenia?
c) Do you know a country where upbringing is different from the one we have in Slovenia?
d) Which countries/cultures/religions are known nowadays for predominantly permissive
upbringing and which for authoritative?
e) How much is the ubringing influenced by religion?
f) Is violence a consequence of improper upbringing?
2. Read the comic of Melita Vovk “Bringing up a Real Man” / Slovenian “Vzgoja pravega
moškega” (from the children’s magazine Ciciban, Ljubljana: Mladinska knjiga, 1974).

Working translation in English

by Darija Steklasa

Father: He needs a toy for boys.
Later: Here you go, son, your first gun. Good aim! Go get them!
Later, son: They say I broke 5,000 Euros worth of windows in our block of flats.
Dad: Here, you punk, so that you’ll remember next time.
Bang, bang, bang
Policeman: You! Come with me, you heartless son.
People commenting: How is such a thing possible in such a respectable, orderly family?

3. Group discussion: What are the messages of the comics? How does upbringing change with time
(the comics is from the 70’s)?

4. Work in pairs: How do you think the story of the “heartless son” might continue? Do you think
he can get out of the roles of Victim and Persecutor and get out of these relationships of violence?
Write a continuation of the story.

5. Group discussion: Compare your story to the story of other pairs.

6. Individual work: In Slovenia, is the upbringing of girls different from the upbringing of boys?
What about in other countries that you are familiar with? What is your opinion on this? Please put
your answers in the table below.

What should girls be like?

In my opinion

Public opinion in my
country

What should boys be like?

Public

opinion

in

other countries

7. Group discussion: Compare your answers with your classmates’ answers.

IV. Applying the Topic

1. Individual work: Number the values and the characteristics below that in the future you would
like to teach your own child according to how much they mean to you (1 − most important, 18 − least
important).
Kind-heartedness ______
Patriotism _______
Bravery ______
Thankfulness ______
Criticism ______
Love of family ______
Love of money ______
Peacefulness ______
Responsibility _______
Prudence _______
Tidiness _______

Care for health ________
Care for nature _______
Respectfulness _______
Love of freedom _______
Freedom of thought ______
Creativity ______
Wish for power _______

2. Group discussion: Compare the above rankings with the rankings of other people in the group!
Create a graph with the final results to formulate a team ranking!

3. Individual work: Compare your graph with a graph of the contemporary Slovenian youth
values in the survey below. Does your scale of characteristics and values match the scale of values of
the Slovenian youth?

Miheljak, V. (ed.). 2002. Youth 2000: Slovenian Youth at the Turn of the Third Century. Ljubljana:
Ministry of Education and Sport, Government Office of Youth, Maribor: Aristej Publishing House, Maribor.
http://www.pb-begunje.si/gradiva/Saponja1351439964232.pdf
4. Individual work: Are you familiar with other research that discusses the values of today’s
youth? Find at least one piece of international research (in books or online).

5. Group discussion: In Slovenia, an important value is diligence or obedience. There is a
stereotype that Slovenians are diligent and obedient. Do you agree with it? In your answer, please pay
attention to the possible positive and negative connotations of the Slovenian phrase biti priden (English
to be diligent, obedient, good).

6. Individual work: In the form of an encyclopedia entry, please describe Slovenian word pridnost
(English diligence, obedience) as a potential keyword of Slovenian culture (approximately 500 words).

7. Individual work: In the form of an expository essay, explain your vision of the future upbringing
of your children. Which measures do you find the most important in the upbringing and teaching
values that are most important to you? (approximately 1000 words)

INSTEAD OF A CONCLUSION
The discussion led us to the conclusion that the purpose of every learning process, including learning
language and literature, is education for life. With students we therefore have to achieve a complex goal,
neither relating to a single portion of the lesson nor achieving it only at the end of our path, but emphasizing
the ability to adopt the strategies of intercultural learning that also apply outside of a school context.

Students again should (in themselves) feel a basic interest in their fellow man, for the Other, for the
Different that was brought to this world at birth, yet, it is often neglected at school because of the objectives
related to the process of acculturation into a certain culture. Such basic curiosity, backed with a mature interethnic awareness as a result of intercultural or civic education can contribute to immanent acceptance of the
concept of empathy into the concept of modern democracy, both at the level of each individual's position as
well as at the level of social norms that present the basics of a society.

Intercultural awareness, as part of the intercultural competences, represents a possible exit point from
the awkward moment in which global society is stuck at the moment: an individual with a developed
intercultural communicative competence is in fact an active individual who wants to work from the bottomup using his/her permanent openness towards the Other and the Different thus launching major social and
political movements. We can accept Žižek's concern that there are frequent situations where the position of
mutual understanding doesn’t function and it should be complemented by the position of social distance if
we want to live peacefully side by side (Žižek, 2007). However, as a permanent objective of an inclusive
society the intercultural dialogue and joint efforts at the local, national, regional and global level can
represent effective solutions to the key problems of mankind.

In this context, school cannot be isolated from social life, but is obliged to monitor it critically and advise
young people. Young people need to maintain their unencumbered view of reality and natural curiosity while
facilitating the acquisition of skills and relevant experience that will upgrade the stereotypical perception of
social and cultural diversity. When raising the awareness of differences, attention should be put also on the
focal points of different societies and cultures or common cultural values. Culture should be considered in
both an ethnic and broad sense, for example, the culture of different lifestyles. It is important that adults do
not tranfer their stereotypical attitudes and behavior to young people, therefore, educators and teachers are
to be trained for the appropriate approach in the field of intercultural education so they themselves develop
a sensibility for intercultural issues. Only on the basis of a clear attitude towards their own and other
nationalities, can teachers inform students of the elements of the primary and other culture and help them to
investigate their own perceptions, challenge ethnic stereotypes and prejudices and thus help in the shaping
of their national awareness and a tolerant attitude towards other cultures. So, we completely agree with the
acclaimed Canadian expert in the field of education and language teaching Cummins who regarding the
possibility of the social changes claims:

Change in the deep structure will come only when educators walk into their classrooms
burdened not by anger of the past and the disdain of the present, but with their own
identities focused on transforming the social futures toward which their students are
travelling. (Cummins, 2000, p. 11)

Actually, the education is always a bottom-up approach: shaping their own values and beliefs young
people will shape also the world around them. Thus the intercultural competence on the individual level is
crucial for avoiding conflicts and creating an inclusive society based on equality and solidarity, rather than
on the unequal power relationships. Paradoxically, ethnic conflicts can be avoided only by our ability to cope
with them and the unequal relationships that cause them on the individual and social level. As the
intercultural communicative competence includes both an in-depth reflection and ability of interaction and
communication, schools can develop the aforementioned mission very effectively within the sphere of
teaching language and literature. This creative approach is one that both teacher and student can enjoy.
Therefore, let's hope for a great deal of success and a restless spirit in striving for world peace!
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